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Introductory Descriptions and Outcomes 

 

The Interdisciplinary Graduate Certificate Program in Museum Studies at the University 

of Memphis has several requirements that students must meet for satisfactory completion of the 

Museum Certificate.  These requirements comprise 18 graduate hours, which include two core 

courses, Museum Practices and Museums and Communities.  Essays from the Museum Practices 

(ANTH 7661) course are included in this packet.  The core courses are designed to allow 

discussions regarding the management and theory of museums among graduate students, faculty, 

and museum professionals.  Upon completion of this course, I was awarded the grade of A+ (98-

100 on a 100 point scale).  

 

 

 

 

HIST 7540 (Seminar in Museum Management) or HIST 7535 (Essentials in Museum 

Management) 

SLOs 
Students will: 

1.  master a broad body of literature in Museum Studies, including history, theory, 

administration, planning, governance, ethics and legal issues; 

2.  understand the functions of museums and the career tracks within museum studies; 

3.  develop or enhance a museum-related skill related to their particular career interest; 

4. understand contemporary challenges and opportunities for history museums. 

  

 Students will: 

1.  present formal written essays and oral presentations as well as lead in-class discussions on 

major readings in museum studies; 

2.  actively participate in experiential learning projects that will apply the theory of museum 

studies to produce a professional end product; 

3.  develop a reflective essay and professional portfolio reflecting the students’ experience, 

knowledge, and understanding of professional museum work. 
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ANTH 7661: Museum Practices Syllabus 

 

DEPARTMENT OF ANTHROPOLOGY 

UNIVERSITY OF MEMPHIS 

ANTH/ARTH 7661 

Museum Practices 

Fall Semester 2009 

Instructor: Dr. Robert P. Connolly 

Office: 300B Manning Hall & C.H. Nash Museum at Chucalissa 

e-mail: rcnnolly@memphis.edu 

Phone: campus – 901-678-3331, Chucalissa 901-785-3160 

Class Time: 5:30 – 8:30 PM, Tuesday 

Classroom: 322 Manning Hall 

Office Hours: Tuesday 12:30 – 2:30 PM or by appointment 

 

Course Description 

Museum Practices is a graduate level seminar offering and one of two core courses in the 

Museum Studies Graduate Certificate Program. Over the semester, the course will cover a wide 

variety of topics on the day-to-day operation of museums, such as Cultural Patrimony, 

Professional Ethics, Collections Management, Visitor Experience, and others. Seminar readings 

and discussions explore both the relevant theoretical approaches in Museum Practices along with 

hands-on applications. Each student will complete an applied project that will benefit the 

student’s experiential development and the real time needs of local museums. While the topical 

scope of the course is quite diverse, emphasis is placed on the developmental needs of the 

enrolled students. 

 

Required Texts: 

Genoways and Ireland, Museum Administration, (Lincoln: University of Nebraska Press, 2003) 

 

ICOM, Running a Museum: A Practical Handbook (Paris: ICOM, 2004) 

Download at http://unesdoc.unesco.org/images/0014/001410/141067e.pdf 

 

In addition to the required texts, class readings will be posted on ecourseware. Other required 

readings will be added to the course as warranted and will either be available through 

ecourseware or placed in the Reserve Room of McWerter Library. Required readings are  

designed to provide the basis for discussion and must be read in advance of the class meeting. 

 

Format, Assignments, and Tentative Point Values in Grading Class Participation: 

Emphatically, this class is discussion-based. The success of our discussions 

depends on the participation of all. Students are responsible for being familiar with the week’s 

assigned readings. Seminar attendance is mandatory – a single absence will be allowed for dire 

circumstances. Additional absences will result in a reduction of the final grade. Participation 

counts for 15 points of your final grade. Discussion guidelines include: 

 

• Do not dominate the discussion. 

• Be courteous and respectful of one another. 

http://unesdoc.unesco.org/images/0014/001410/141067e.pdf
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• Listen to what is said rather than who said it – responses should not be personalized, and 

disagreements in opinion are not to be taken personally. 

 

Final Paper/Project: Each student (or group of students), in consultation with the course 

instructor, will determine their final project. This project should, when at all possible, be done in 

conjunction with a local museum facility and be a real contribution to professional practice. 

Projects might include: marketing plans, brochure, disaster recovery policies, curriculum guides, 

collections-access policies, grant preparation, label analysis, etc. An abstract for the project is 

due at the start of the class period on October 6, 2009. The project represents a major portion of 

your final grade. I must approve your abstract before you begin your project.  

All students will present their paper/project on November 24 during the regular class period. The 

presentations will be formal and constitute a part of the paper/project grade and 10 minutes in 

length. Up to 5 minutes of discussion will be allotted following each paper presentation. For 

those whose final project is a product, such as an exhibit or brochure, a process paper that details 

the creation of the product must be submitted as part of the project. The process paper will be 

brief (@ five pages) and cover the same detail as the formal presentation. 

 

A note on group projects: Each student in the group must turn in an abstract that defines their 

specific contribution to the project. As well, each student must present their contribution to the 

project in the November 24 presentations. Whereas specific projects might best be undertaken by 

a group of students, each student’s responsibility to the project must be clearly defined. 

 

Written Assignments: Students will be responsible for three written assignments throughout the 

semester. These written assignments will comprise 30% of the total grade. The written 

assignment topic and written assignment due dates are listed on the class schedule below. The 

three written assignments will average 7-10 pages in length or a minimum of 2000 words (by 

word processor count). 

 

Book Reviews: Students will be responsible for completing two book reviews over the course of 

the semester. The student will present a review of each book in class as a 10-minute presentation. 

The student will also turn in a written version of the book review with a minimum length of 600 

words each (by word processor count). 

 

Requirements for all Written Assignments 

All written assignments will be turned in via the ecourseware dropbox. All papers must be typed, 

doublespaced, with 1 inch or less margins, and printed in a 10 or 12-point non-script and easily 

readable font (e.g., Times, Times Roman, Palatino, Helvetica). You must include in-text citations 

and a bibliography using American Antiquity or American Anthropologist style formats or the 

citation and bibliography style appropriate to your major. If for any reason you cannot adhere to 

these requirements, you must request an exemption from the Instructor at least two weeks before 

the paper/assignment due date. Papers not adhering to the above requirements will not be 

accepted. Ten percent of the grade on all written assignments is based on grammar usage and 

writing style. Two resources to aid students in improving their writing style are: 

http://english-zone.com/index.php 

http://www.unc.edu/depts/wcweb/handouts/ 
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I am also posting to ecourseware a portion of A Short Course in Academic Writing by Andrew 

Johnson. Other titles I recommend for your consideration include: 

Interpretive Writing by Alan Leftridge, 2006, National Association of Interpretation 

Writing Archaeology: Telling Stories About the Past by Brian Fagan, 2008, Left Coast Press 

 

Plagiarism 

Plagiarism is when you represent someone else’s written work as your own. Plagiarism occurs 

when you use information from a source and either directly quote or paraphrase without properly 

attributing the source. Refer to the university’s Regulations, Ordinances and Policies Regarding 

Academic Honesty and Integrity: http://history.memphis.edu/misconduct_policy.html. 

All written assignments may be submitted by the Instructor for review to Turn-it-in.com. The 

instructor may also instruct the student to turn in their assignment directly to turnitin.com A 

quick start guide to learn about Turn-it-in can be found at: 

http://www.turnitin.com/static/pdf/tii_student_qs.pdf 

 

IF YOU ARE FOUND TO HAVE PLAGIARIZED, I WILL RIGOROUSLY AND  

COMPLETELY FOLLOW THE UNIVERSITY OF MEMPHIS POLICY ON DEALING WITH 

SAME. 

 

Grade Distribution: Class Participation: 15% 

Written Assignments: 30% 

Book Reviews 10% 

Final Project: 40% 

Final Exam: 5% 

 

Grading: A+ 100-98% 

A 97-94 

A- 93-90 

B+ 89-87 

B 86-83 

B- 82-80 

C+ 79-77 

C 76-73 

C- 72-70 

D+ 69-67 

D 66-63 

D- 62-60 

F 59-0 

 

This syllabus is subject to change. Any changes will be distributed to the class via email or 

announced during the seminar. 

 

Policy on Late Assignments 

In order not to have points automatically deducted from the full point value on an assignment 

turned in after the due date you must present convincing documentation of illness or injury on 

assignment due date, advance documentation of religious commitment on the assignment due 



Appendix A:  Page 6 

 

Appendix A: ANTH 7661, Museum Practices for  HIST 7535 or HIST 7540 : Page 6 

 

date, documentation of death of kin on the assignment due date, or documentation of other 

personal trauma. If you are unable to provide such documentation, assume ‘late points’ will 

automatically be deducted from the maximum point value of the assignment commensurate with 

the length of delay in turning in the assignment and the excuse offered. Solutions for late 

assignments will be handled on a case-by-case basis. Students requesting to turn in a late 

assignment must see the instructor immediately, that is, at the absolute earliest possible moment. 

 

Other Policies 

• An incomplete (I) grade will not even be considered unless a student presents a compelling and 

demonstrable excuse such as illness or a family emergency. 

• Attendance in seminar is required and points will be deducted for excessive (>1) absences. 

• At the instructor’s discretion, you may be required to submit essays and other writings to 

turnitin.com to check for plagiarism; these assignments will not be considered complete 

until they are so submitted. Plagiarism will be dealt with in accordance with the policies 

and procedures of the University. Students caught plagiarizing any material in this 

course will automatically fail the course and the Office of Student Judicial and Ethical 

Affairs notified. (See attached document Department of Anthropology STUDENT 

RESPONSIBILITIES IN THE CLASSROOM for additional detail on this point.) 

• No cell phones or other electronic devices, iPods, headsets, work for other classes, 

newspapers, crossword puzzles etc. are permitted during the class. If you must take an 

emergency call on your cell phone, please exit the classroom. Computers may be used 

only for note taking and class related Internet access. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix A:  Page 7 

 

Appendix A: ANTH 7661, Museum Practices for  HIST 7535 or HIST 7540 : Page 7 

 

Assignments List 

 

1 September 

Introduction to Course 
Introduction of Students 

What is a Museum? 

Readings from ecourseware: 

• N. Elizabeth Schlatter. 2008 Museum Careers: A Practical Guide for Students and Novices. 

Left Coast  Press 

• Orwell, George. 1946. Politics and the English Language. 

 

8 September 

Role of Museums and Professional Ethics 
Required Readings: from Required Texts 

• Genoways and Ireland pp. 1-20 

• ICOMS pp. v-viii 

• Genoways & Ireland. 2003. Ethics and Professional Conduct, Chapter 10, 223-245 

• Lewis, Geoffrey, 2004 The Role of Museums and the Professional Code of Ethics, pp.1-16 

ICOMS 

Required Reading from ecourseware 

• MacDonald pp. 1-13 

• Besterman, Tristram. 2006. Museum Ethics. In MacDonald, Chapter 26, pp. 431-441 

• Lobell, Jarrett. 2006. The New Acropolis Museum. In Archaeological Ethics, edited by Karen 

D.  Vitelli and Chip Colwell-Chanthaphonh. pp. 194-197. Second Edition, Alta Mira Press, New 

York  

• Hicks, Robert D. A Model Investigative Protocol for Looting and Anti-Looting Educational  

Program. In Archaeology, Cultural Heritage, and the Antiquities Trade, edited by Neil Brodie et 

al.,  133-146. 

• ICOM Code of Ethics 

•  Abram, Ruth J. History is as History Does: The Evolution of a Mission Driven Museum. In 

Looking  Reality in the Eye: Museums and Social Responsibility, edited by Robert R. Janes and 

Gerald T.  Conaty, pp. 19-42. University of Calgary Press. 

 

15 September 

Museum Management/Managing People & Class Project Discussion 
Required Readings from Required Texts 

• Edson, Gary. 2004. Museum Management. In ICOMS, pp. 133-146. 

• Boylan, Patrick. 2004. Managing People. In ICOMS, pp. 147-160. 

• Genoways and Ireland. 2003. Personnel Management, Chapter 7, pp. 161-174. 

 

22 September  

Care and Preservation of Collections/Collections Management 
Required Readings from Required Texts 

• Michalski, Stefan. 2004. Care and Preservation of Collections. In ICOMS, pp. 51-90 

• Genoways & Ireland, 2003. Collection Management Policies. Chapter 8, pp. 175-196. 

• Ladkin, Nicola. 2004. Collections Management. In ICOMS, pp. 17-30 
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• Roberts, Andrew. 2004. Inventories and Documentation. In ICOMS, pp. 31-51 

Required Readings from ecourseware 

• Knell Simon. 1994. Care of Collections, Routledge Press. Pdf file on ecourseware contains 38 

pp. of articles excerpted from the volume. 

• MacDonald. 2006. Collecting Practices. In MacDonald, Chapter 6, pp. 81-97 

 

29 September  

We will Meet at Chucalissa - Strategic Planning/Project Discussions 
Required Readings from Required Texts 

• Genoways and Ireland, 2003. Strategic Planning. Chapter 4, pp. 75-90 

Required Readings from ecourseware 

• Lord, Gail Dexter and Kate Markert. 2007. The Manual of Strategic Planning for Museums, pp. 

1-70.  Alta Mira Press, New York. 

Required Reading from the Internet 

• Follow this link to download the Strategic Plan for the Pink Palace Museum 

http://www.memphismuseums.org/strategic_plan/ 

 

6 October 

Guest – Tracy Wright, National Civil Rights Museum 

Planning Renovations at the National Civil Rights Museum  

***** First Writing Assignment Due at start of class period ***** 

Based on any class readings, your own experience, and perspective on museums, critique 

what works  and what does not work currently at the Civil Rights Museum. If you were in 

charge of the renovation, what would you change/add - how, and why? Paper length 7-10 

pages. Send the papers to me electronically, but have a copy or notes with you and be 

prepared to discuss in class. 

 

***** Project Abstracts Due (This is not the same as the Second Writing Assignment ***** 
Required Reading from ecourseware 

• Lord, Barry. 2004. Is it Time to Call the Architect: Perhaps not Yet. International Journal of 

Arts Management, Vol. 7 No. 1 pp. 4-8 

• Greene, J. Patrick. 1999. The Role of the Museum Director, Staff and Trustees in a Capital 

Project.  In The Manual of Museum Planning, 2 nd Edition. Edited by Gail Dexter Lord and 

Barry Lord, pp.  257-268. Alta Mira Press, New York 

• Lampugnani, Vittorio. 2006. Insight versus Entertainment. In MacDonald, Chapter 15, pp. 245- 

262. 

• Bennett, Tony. 2006. Civic Seeing: Museums and the Organization of Vision. In MacDonald,  

Chapter 16 pp. 263-281.  

 

13 October 
Required Readings from Required Texts 

• Jirdske, Pavel. 2004. Museum Security. In ICOMS, pp. 177-196. 

• Genoways and Ireland. 2003. Facilities Management, Chapter 9, pp. 197-222 

Required Readings from ecourseware 

• Active Shooter Booklet, pp. 1-11 

27 October 

http://www.memphismuseums.org/strategic_plan/


Appendix A:  Page 9 

 

Appendix A: ANTH 7661, Museum Practices for  HIST 7535 or HIST 7540 : Page 9 

 

Education in the Museum 
Required Readings from Required Texts 

• Bruninghaus-Knubel, Cornelia. 2004 Museum Education in the Context of Museum Functions.  

In ICOMS, pp. 119-132 

• Genoways and Ireland. 2003. Public Programs, Chapter 12, pp. 273-290 

Required Readings from ecourseware 

• Hooper-Greenhill 1999 The Educational Role of the Museum, Parts I and II, Routlege Press,  

London 

• Falk, John H., et al. 2006. Living in a Learning Society. In MacDonald, Chapter 19, pp. 323-

339. 

• Hein, George. 2006 Museum Education. In MacDonald, Chapter 20, pp. 340-352 

 

3 November 

Exhibits 
Required Reading from required Texts 

• Herreman, Yani. 2004. Display Exhibits and Exhibitions. In ICOMS, pp. 91-104 

Required Readings from ecourseware 

• Serrell, Beverly. 1996. Exhibit Labels: An Interpretive Approach. Chapters 1-4, pp. 1-50, Alta  

Mira  Press, New York. 

• Parman, Alice and Jeffrey Flowers. 2008. Exhibit Makeovers, pp1-5 & 59-76. Alta Mira Press, 

New York 

•  Smith, Jeffrey and Pablo Tinio. Audibly Engaged, Talking the Walk, pp. 63-78. In Digital  

Technologies and the Museum Experience, AltaMira Press 

 

10 November The Digital Museum and Beyond 
Required Readings from ecourseware 

• Dunmore, Carol. 2006. Museums and the Web. In The Responsive Museums: Working with  

Audiences in the Twenty-First Century, edited by Caroline Lang, et al. , pp. 93-116.  

• Smith, Charles, Saumarez. 2006. The Future of the Museum. In Macdonald, Chapter 33, pp. 

543- 554. 

• Museums and Society 2034: Trends and Potential Futures American Association of Museums 

• Sutter, Glen C. and Douglas Worts. Negotiating a Sustainable Path: Museums and Societal  

Therapy. In Looking Reality in the Eye: Museums and Social Responsibility, edited by Robert R.  

Janes and Gerald T. Conaty, pp. 129-149. University of Calgary Press. 

 

17 November  

Visitors and Experience 
Required Readings from Required Texts 

• Woollard, Vicky. 2004 Caring for the Visitor. In ICOMS, pp. 105-114 

• Genoways and Ireland. 2003. Into the Third Millennium, Chapter 15, pp. 327-356 

• Required Reading from UM Drive 

• Reeve, John. 2006. Prioritizing Audience Groups. In The Responsive Museum: Working with  

Audiences in the Twenty-First Century, edited by Caroline Lang, et al. , pp. 43-60.  

• Hooper-Greenhill, Eilean. 2006. Studying Visitors. In MacDonald, Chapter 22, pp. 362-376. 

• Shackel, Paul A. 2007. Civic Engagement and Social Justice. In Little and Shackel, pp. 243-

262. 
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24 November 

 Project Presentations 
All students will give a 10 minute formal presentation on their final project/paper. 

 

1 December 

Cultural Patrimony 

Guest Presentation by Dr. Katherine Lambert- Pennington on Museum Repatriation of 

Aboriginal  

Human Remains and Objects in Australia 
Required Readings form Required Texts 

• Prott, Lyndel. 2004. Illicit Traffic. In ICOMS, pp. 197-205 

• Genoways and Ireland. 2003. The “Isms”: Challenges for Modern Museums, Chapter 14, pp. 

313- 326. 

Required Readings from ecourseware 

• Cooper, Karen Coody. 2008. Spirited Encounters, pp. 137-169. Alta Mira Press 

• Cooper, Karen Coody & Nicolasa I. Sandoval, editors. 2006. Excerpts from Living for Cultural  

Expressions: North American Native Perspectives on Creating Community Museums. National 

Museum  of the American Indian. 

• Cuno, James. 2008 Identity Matters. In Who Owns Antiquity, pp. 121-145. Princeton University  

Press. 

• Lambert-Pennington, Katherine. 2007. What Remains, Reconciling Repatriation, Aboriginal  

Culture, Representation and the Past. Oceania 77: 313-335. 

 

8 December 

Museum Marketing 
Required Readings from Required Texts 

• Genoways and Ireland. 2003. Marketing and Public Relations, Chapter 11, pp. 247-272 

• Mork, Paul. 2004. Marketing. In ICOMS, pp. 161-176. 

Required Readings from ecourseware 

• Neil G. Kotler, Philip Kotler, Wendy I. Kotler. 2008. Excerpts from Museum Marketing and  

Strategy: Designing Missions, Building Audiences, Generating Revenue and Resources. 

Required Readings from Internet 

• http://www.museummarketingtips.com/ with particular attention to:  

http://www.museummarketingtips.com/articles/articles.html 

• http://www.museumbrandingblog.co.uk 

 

 

 

 

 

 

  

 

 

 

 

http://www.museummarketingtips.com/
http://www.museummarketingtips.com/articles/articles.html
http://www.museumbrandingblog.co.uk/
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Assignment 1: Museum Practices 

Evaluation of National Civil Rights Museum, Memphis, Tennessee 

 

 Having just recently moved to Memphis, I have not been fortunate enough to visit all of 

the museums in the area as of yet. I had heard several things about the National Civil Rights 

Museum from fellow museum enthusiasts both good and bad. Luckily, a friend of mine from 

high school, Sara, is currently interning at the museum and offered to give me a private tour of 

the facilities. There were several things about the complex that I found troubling from a museum 

studies perspective, but also several things that stood out as exceptional. 

 I started my tour of the museum in the older building. My first impression was that there 

is too much to read and that the information is too cluttered together. The timeline in the first 

exhibit is beneficial to those with no background of African-American history. I found it odd that 

this first section had few artifacts or collections, but Sara explained to me that the museum was 

originally an informational, not collections centered, exhibit.  

 There are a few artifacts such as a Ku Klux Klan robe, original segregation signs, and 

brochures which help to explain what the printed words are explaining. One of the items in the 

first section of the museum appears to be a uniform. There is no explanation or label around this 

uniform that is in a case. Sara explained to me that it is a porter’s uniform, and there is a small 

picture of a porter wearing a similar uniform.  Since there are so few artifacts in the first section 

of the museum, there should be no excuse for their being unlabeled.  

 As the collage of pictures and words continues, it dos meld together with more artifacts 

and more interesting exhibits. A few of the pictures used in the collage are of very poor quality 

and grainy, which is understandable because of the technology of the time in which they were 

taken. However, perhaps a better picture could have been chosen for the centerpiece photo. 

 The museum has a very nice flow which makes it simple to follow without the confusion 

one sometimes encounters in a museum. As the exhibits continue, I feel they get more interesting 

with more artifacts and interaction. In the Brown v. Education section, a television plays actual 

video clips regarding the case and its effect on the population. The façade of the Little Rock 

High School is also impressive. Again, the video-clips that are playing and the statues were a 

nice touch.  

 One of my favorite exhibits in the older section of the Civil Rights Museum is the 

interactive bus exhibit. The visitor enters a bus from the 1960s and sits in the front seat. This 

activates a speaker which plays the voice of a bus driver telling the visitors that they must move 

to the back of the bus. It goes on chastising those sitting in the front seat until finally threatening 

them with arrest. I think that it is a great representation of the situation that Rosa Parks and all 

African-Americans lived with everyday that people today might not understand.  

 Also creative is the recreation of the Woolworth’s counter with mannequins representing 

the students who enacted a sit-in at the lunch counter. Again, video clips are shown that explain 

what was going on and people’s responses to the protests. Across from this display is another 

well-produced display of Freedom Songs. This display plays various songs and has sheet music 

and information about the songs that are being played.  

 Another effective exhibit is the recreation of a fire-bombed bus from the Freedom Rides. 

Though the bus and the thoughts it evokes are great, again there are not a lot of explanation or 

information labels about the event. Past this is a little alcove with telephones and the recordings 

of conversations between a government official in the south and President John F. Kennedy. 
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Though this display is creative, when I visited one of the speakers was not working and I could 

barely hear one of the sides of the conversation. 

 I thought that the recreation of the street corner in Birmingham is very effective. The 

giant TV screen showing the violence against the protesting children helps visitors to see the 

violence inflicted upon those children by the law enforcement. However, as soon as visitors turn 

around from the news clip, they see that the display case behind them is literally falling apart. 

Pictures and display text within one of the mirrored cases has fallen from mounts and has not 

been repaired. Sara explained to me that the case had been poorly designed and were not easily 

opened.   

 As the museum path continues on, the visitor comes upon a recreation of a jail cell from 

Birmingham. There is some explanation that this is what the cell that Martin Luther King, Jr. was 

held in after the Birmingham protests would have looked like. Around the next corner is a cell 

with several cots in it, but there is no explanation anywhere near it that I could find to tell what 

this was. It is obviously a jail cell, but I would never have known what the story was behind this 

cell as it had no labels or display case explaining how it was used.  

  There are a few interactive exhibits throughout the museum that really draw the visitor 

in. One that sticks out in my mind in the older section is a wheel that visitors can spin to see if 

they would have the privilege to register to vote that day. This really shows the problems 

registering to vote that African-Americans faced during the Civil Rights Movement.   

 The next section is very confusing to me. Sara explained that the wooden frame that was 

built against the wall is a representation of a Freedom School. However, the information 

contained within this frame is about politics. Information about the Freedom Schools is across 

from the frame and in an alcove that I would probably have missed had I not been directed there.  

 One of the next very attention-grabbing displays was that of the Memphis sanitation 

workers. The angle from which visitors view this exhibit (from above) is original and appealing. 

Again, there was not an immediate understanding or explanation about this. There was a 

television mounted above the viewing area, but when I visited it was turned off.  

 I feel that the recreation of the hotel rooms in the Lorraine was very well done. Evidence 

pictures were used to represent what the hotel room looked like while King was staying there 

before his death. Visitors are able to stand where King slept and view where he was standing 

when he was killed.  After exiting the main NCRM building, visitors walk across the lawn to 

the boarding house where King’s assassin stood to take his shot. The walkway to the elevators 

that take visitors to the main upstairs exhibit has photographs of King’s funeral with digital 

captions which are well-done. 

 Again, the recreations of the rooms as they were in the 1960s are very well done. 

Evidence photos are shown of each room, and the way they are set up today is very similar to 

how they looked when James Earl Ray was staying at the boarding house. One of my favorite 

things of the whole museum was in the boarding house space. A case filled with the evidence 

used during Ray’s trial is set up with touch-screen computer monitors on either side. Visitors can 

use the monitors to pick and choose a piece of evidence from the case and learn what this piece 

is and how it was used in the trial. To me, this interactive display was a great way to educate 

visitors in a fun way.  

 As visitors exit the museum the exhibits give a message that though things have greatly 

improved for African-Americans since the Civil Rights Movement, there are still many changes 

that need to take place. There is a message of hope which leaves the visitor feeling as though 
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things are going to continue to change for the good. The exit is through the gift shop which is, of 

course, a great marketing scheme that probably brings in great revenue to the museum. 

 Overall, the museum is quite nice. There are several technical problems with cases and 

displays. The flow is easily followed, but the lack of labels and explanation for exhibits is 

distracting and troubling. Audio tours are offered for children and adults in both English and 

Spanish which is a very good thing. There is always room for improvement and renovation in 

any museum, however, and this is no exception.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix A:  Page 14 

 

Appendix A: ANTH 7661, Museum Practices for  HIST 7535 or HIST 7540 : Page 14 

 

Assignment 2 : Museum Practices 

Review of Museum Journal: Curator 

 

 For the second assignment I chose to review the quarterly publication Curator: The 

Museum Journal. According to the website, this journal has been published for fifty years as a 

resource for museum professionals written by other museum professionals. The journal strives to 

cover most aspects of museum professionalism from education to collections management 

among many other topics. 
1
  

 This journal is accessible from the University of Memphis website. The full-text articles 

are published through the WilsonWeb Journal Directory online periodical database. I reviewed 

the issues from July 2008, April 2008, January 2008, October 2007, and July 2007. This 

selection of articles offered several diverse topics relating to museum practices including 

education and interpretation, conservation, marketing, exhibits, ethics, and the visitor experience. 

There were several articles in the issues reviewed relating to these various topics, so in this paper 

I will summarize the content of the articles from each category.  

 The most prominent subject that I found throughout these journals was education and 

interpretation. In the July 2008 issue an article by D. Anderson, et al. titled “Competing 

Agendas: Young Children's Museum Field Trips” focuses on understanding the personal agendas 

of visitors
2
. The article examines how museum operators can overcome competing agendas of 

children and adults to enhance the learning experience for children on field trips and to make the 

most of the learning experience. In the April 2008 publication, the article titled “Interpretation 

and the Role of the Viewer in Museums of Modern and Contemporary Art” by P. Carter-Birken 

presents evidence from studies that shows visitors want more information about the 

interpretation of art in museums.
3
 The author offers her views on this problem and possible 

solutions that would not detract from personal interpretation.  

Along with education, the area visitor experience is addressed in several issues of 

Curator. The October 2007 publication features an article by D. Anderson, et al. called 

“Recollections of Expo 70: Visitors’ Experiences and the Retention of Vivid Long-Term 

Memories”.
4
 The article reviews the experiences of visitors to the Osaka, Japan World 

Exposition in 1970 and their long-term memories that resulted from this event. This subject does 

relate back to the topic of interpretation of exhibits previously discussed. The author relates this 

story to today’s professionals giving them several things to think about in their own museums 

and the long-term memories these museums leave with their visitors.  

 Another topic which was not addressed in these 5 issues as often as one would expect 

was conservation and preservation of collections. In the July 2008 publication conservation is an 

article by M. Parsons, “Saving Film Technology in Museums Before It's Too Late.”
5
 The author 

supports the idea that professionals should preserve older technology within the new museums. 

Parsons believes that museum operators focus on the preservation of the art and culture within 

the museum, but they neglect the older audiovisual technology which is just as important. The 

                                                 
1
 http://www.altamirapress.com/RLA/journals/Curator/Index.shtml.  

2
 David Anderson, et al., “Competing Agendas: Young Children's Museum Field Trips” (Curator, July 2008) p. 

253-73. 
3
 P. Carter-Birken, “Interpretation and the Role of the Viewer in Museums of Modern and Contemporary Art” 

(Curator: April 2008).  
4
 D. Anderson, et al., “Recollections of Expo 70: Visitors’ Experiences and the Retention of Vivid Long-Term 

Memories” (Curator: October 2007).  
5
 M. Parsons, “Saving Film Technology in Museums Before It's Too Late” (Curator: July 2008).  
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article, “Preservation and Access for a Digital Future: The WebWise Conference on Stewardship 

in the Digital Age” by Diane Zorich in the October 2007 issue addresses a similar topic of digital 

preservation.
6
 The opinion seems to be that digital preservation is very important, but the process 

to get materials digitized and the questionable lifespan of digital media makes this difficult. The 

article offers solutions to museums to help with the process of digitization and emphasizes the 

importance of this preservation technique.  

  The matter of exhibits is addressed by T. Freudenheim through his series “Installation 

Ruminations” in both the April and January 2008 issues. In these articles the author observes the 

setting up of recent exhibitions and the successes and failures at these installations. In the 

January 2008 publication, Freudenheim explains how the Museum of Modern Art in New York 

was able to overcome problems to have a successful installation which gives others ideas and 

hope for their own museum; however the situation of the Venice Biennale in Venice, Italy is a 

great example of “mis-installation.”
7
 In the April 2008 issue, the author visits several museums 

to decide whether these museums should renovate their exhibits or leave them how they already 

are.
8
 He gives examples of the different museums and what has and has not worked for their re-

installations and changing exhibits.  

The professional aspects of marketing are addressed in the January 2008 issue by A. 

Russo, et al. in “Participatory Communication with Social Media.”
9
 The authors assess how 

museums are using digital media such as blogs and podcasts to connect with visitors in a more 

interactive way. The article explains that using these resources for outreach helps to build more 

communication and contact with visitors or potential visitors. This offers readers a new way to 

reach visitors and new ideas for marketing their museum to the community. 

A matter that was discussed extensively in class and only mentioned through the journals 

was ethics. Cheryl Meszaros’ article “Modeling Ethical Thinking: Toward New Interpretive 

Practices in the Art Museum” in the April 2008 issue explains that art museums are the perfect 

place for perfecting ethical interpretation for two reasons: the objects within the collections and 

the similarities of art museums to other museums. The author states that, “Ethical thinking allows 

museums to take up their interpretive responsibility in self-consciously critical ways.”
10

 

 In relation to ethics and accompanying lecture, H. H Thompson addresses laws and 

governance of museums in the January 2008 article “International Law and its Vision of the 

Ideal Museum”. The story gives the history of museums with intergovernmental organizations 

such as the United States and United Nations Educational, Scientific and Cultural Organization 

(UNESCO) and their evolution within museum practices over the years. However, not all 

museums in the world have adopted practices advocated by these intergovernmental groups, and 

the author believes that, “until more nations make ratifying these instruments a priority and 

concentrate on turning the subjects of recommendations into legally binding conventions, 

individual institutions will continue to bear the responsibility for transforming this ideal into 

reality.”
11

 

                                                 
6
 Diane Zorich, “Preservation and Access for a Digital Future: The WebWise Conference on Stewardship in the 

Digital Age” (Curator: October 2007).  
7
 T. Freudenheim, “Installation Ruminations” (Curator: January 2008).  

8
 T. Freudenheim, “Installation Ruminations” (Curator: April 2008).  

9
 A. Russo, et al., “Participatory Communication with Social Media” (Curator: January 2008).  

10
 Cheryl Meszaro, “Modeling Ethical Thinking: Toward New Interpretive Practices in the Art Museum” (Curator, 

April 2008) p. 157-70. 
11

 Hilary Thompson, “International Law and its Vision of the Ideal Museum” (Curator, January 2008) p. 5-10. 
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The fact that this journal was titled Curator: The Museum Journal is not necessarily 

misleading, but I did feel that there was an excess of information about education and 

interpretation. This is not negative, but I did expect more articles about conservation or exhibits 

in a professional museum journal. The articles are diverse and very beneficial for those interested 

in museum practices. Overall, Curator is a great resource for museum professionals or those who 

are studying how to run a museum.  
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Assignment 3: Museum Practices 

Evaluation of Pink Palace Museum, Memphis, Tennessee 

 

Originally constructed as a residence, the Pink Palace Museum was converted into a 

museum between 1925 and 1929. In 1930, the building opened as the Memphis Museum of 

Natural History and Industrial Arts. Later, in 1977, a new building opened to house permanent 

natural and cultural history exhibits instead of the curiosity cabinet within the mansion. This 

analysis will cover those exhibits opened in 1977. 

The natural history exhibits on the first floor explore the geological and ecological 

history of the mid-south as well as other natural history elements of the world. Several cases 

containing animal remains are the first thing the visitors encounter. Many of these cases have an 

uncomplicated labeling of what animal each skull is, while some have more information about 

the shape of skull and its importance. As we discussed in class, this is excellent for those visitors 

who want to do the extra reading, but it is not obstructive to those who just want to look rapidly 

and get out without reading every little thing. The text is large and clear on these labels.  

The exhibit about birds has cases hanging overhead, and some of the text is acceptable 

for reading, but some is too elevated for me, so obviously too high for children. The following 

area about insects and animals in their habitats has cases with various animals displayed inside, 

and are sometimes concealed by other objects. The labels are very good in that they have a 

silhouette of the animals beside their name to help identify them. 

One of the most popular exhibits, Rollo the Triceratops, has a small sign explaining why 

she is no longer an animatronic display and also a small cardboard cutout that gives a small 

history of this particular breed of dinosaur. Maybe a more permanent label rather than this could 

be more effective, but it works for now without looking substandard.  

My favorite part of the natural history exhibits is the mammals section with many stuffed 

mammals in various natural positions. The labels for this area have a representation of the animal 

adjacent to their scientific and common name, much like the silhouette previously mentioned, 

though improved with color and detail. However, some animals have the word “eliminated” in 

red over them. At first glance, one may think that this means the animal has been removed from 

the exhibit. In some instances, this is the case but not all. I’m still trying to find someone to ask 

about this. In contrast to this, the cases across from the animal diorama have several animals 

inside but only a description of their arrangement. This is not too confusing, but inconsistent to 

the label across the aisle.  

The next section on Geology has several different examples of rocks and minerals from 

all over the world. The rocks are meticulously labeled with scientific name, common name when 

applicable, and place of origin. There is a very old model of a seismograph that is no longer 

working. The label explains this and claims that the museum will be upgrading to a newer model 

in the near future. There is no way for visitors to know how long this label has been in place or 

when this exhibit will be updated, but at least the label acknowledges this fact. 

From Geology, exhibits change to fossils and dinosaurs. The cast of sauropod tracks has a 

picture of the casting on the label which is just as informative as words. As with the rocks and 

minerals, labels telling the name and place of discovery of the fossils are present. Many of the 

cases of examples contain background information as well as the name and place. As with 

previous natural history exhibits in the museum, there is plenty of information for those who 

would like to take the time to read. A large section of wall is taken up by a cast of a mosasaur 

fossil; the label has several bits of information all along the cast which emphasizes the length of 
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the fossil. Next to this, a triceratops skull has a label with a picture of what a live triceratops 

would have looked like along with the information about this creature.  

Many of the cases in this section are lower to the ground which is great for children or 

handicapped. In contrast, the low cases could pose problems for taller people. As with many 

things, there are rarely ways in which one can please all visitors. Though this section was 

originally opened in 1977, it does not seem to contain very much out-dated or inaccurate 

information.  

 Up the stairs from the natural history exhibits, visitors enter the cultural history area. I 

began my circuit around the history exhibits at the Clyde Park Circus display. This display, built 

during the Great Depression, has original labels written by the creator of the circus still exposed. 

These add to the experience of seeing this antique artifact. Along with original labels are new 

ones that explain the reasons for offensive depictions of African Americans in the display. 

Another creative way of labeling on this display is a panel in the exhibit that has questions and 

answers explaining the construction and mechanics of the circus. 

 Around the corner is a Ford Model T display that explains the importance of the 

development of personal cars. There is a label explaining the scene depicted, but there is much 

more information in laminated booklets around the display with more information for those who 

wish to learn additional information. 

 Many of the history exhibits consist of a diorama set-up with no labels on or in the case, 

but behind or near the display. This is positive because the labels do not take away from the 

information gained from seeing the original arrangement. For instance, information is on the wall 

opposite the display of the drugstore diorama. The situation is similar in the country store 

exhibit. The Victorian Parlor exhibit has all of these things, as well as a label similar to the ones 

in natural history exhibits. A diagram of the objects in the room as a silhouette describes the 

significance and placement of each object in the room. Many of these exhibits are staffed by a 

volunteer docent who explains many things that the labels do in a more interesting way. 

 Text throughout the history exhibits is generally readable and in colors, font, and size that 

are easily recognized. Many labels highlight words that are written in bold and capital letters; 

these are the significant vocabulary words of the existing exhibit or words that relate to the 

objects within the case. The labeling is consistent throughout the exhibits. One exhibit in which 

the labeling was unclear is the exhibit with wedding dresses. The exhibit case is rather deep, and 

there is text concerning one of the dresses at the very back of the case. The lettering is the same 

size as the rest but farther away, which makes it difficult to see and interpret.  

 These exhibits are older, but they do not show the dating that some exhibits from the 

1970s contain. The museum has tried to keep up with the times by adding information where 

needed, or upgrading exhibits. However, some of the fonts and colors reflect the age explicitly. 

Understandably, a complete overhaul of every label within the exhibits would be expensive and 

time-consuming. The labels are not so bad that they should be replaced immediately, but an 

update within the next ten or so years would probably be beneficial to the aesthetic value of the 

exhibits. The labels are very informative and educational without being superfluous, which is the 

purpose of these labels.  
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Assignment 4: Museum Practices 

Comparison and Contrast of Best and Worst Exhibits Visited  

 

 The worst exhibit that I have ever seen was undoubtedly the Cannonsburgh Village 

Museum in Murfreesboro, Tennessee. Though the village itself is quite interesting and 

educational, the museum on the grounds leaves a lot to be desired. Cannonsburgh is the name of 

the pioneer town that would eventually grow to be the railroad town Murfreesboro, south of 

Nashville. As visitors walk around the village, they observe various reconstructed buildings as 

they would have appeared in the late eighteenth to early nineteenth centuries. However, after 

visitors enter the museum they encounter a disaster of exhibition. 

 To begin with, a draft barn houses this museum. When I visited the location it was 

raining outside, and there were leaks visible in corners of the museum. The building is really just 

one large room with no organization visible. The basic content covered by the exhibits is the 

history of Murfreesboro, pioneer life in the area, and various other random bits of information 

thrown in.  

The material reviewed has some flow beginning with early history and flowing into more 

recent history, but there is some information that seems completely unrelated to village life in 

Cannonsburgh. For instance, I can specifically recall an exhibit regarding the life of American 

soldiers during the First World War. While important, this information does not directly relate to 

the purpose of the site that the museum is supposedly interpreting. While considering this, I tried 

to find some sort of a mission statement on the Cannonsburgh website or anywhere online, but I 

could not find anything. Therefore, perhaps there has not been any mistake made by this museum 

if a mission statement exists somewhere that includes recent history of America as part of the 

mission. 
12

 

 According to the city’s website, citizens reconstructed Cannonsburgh in 1976 as part of 

the bicentennial celebrations of the country.
13

 It is obvious that no one has updated nor 

consistently repaired the exhibits in this museum since that time. Another relative note is that this 

site is home to the World’s Largest Cedar Bucket.
14

 Unfortunately, sometime in the past few 

years vandals set the bucket on fire. There is no security or protection for these artifacts, 

especially the famous bucket, formerly housed in an open air shed outside.  

 Typed on regular white typing paper and pasted upon the cases, the labels lack a pleasing 

aesthetic. They are yellowing and peeling off the surface, and some are even missing in various 

places around the exhibit. Visitors find typos, as well as out-dated information on these labels. In 

additions, several of the display cases are broken or falling apart. The lighting in this museum 

comes from overhead hanging lights. The lights are not of the best quality for viewing artifacts, 

and the lights do not set any kind of mood or atmosphere.  

 In contrast to this museum is the dynamic Sam Davis Home museum in Smyrna, 

Tennessee. The Sam Davis Home consists of a plantation home, several outbuildings, and a 

visitor’s center with museum. This museum is located on the grounds of the historic plantation 

and interprets not only the Sam Davis Home, but along with that presents the Davis family 

history, the story of Sam Davis, life during the Civil War for both whites and blacks, and the 

recent history of the site.
15

 

                                                 
12

 http://www.murfreesborotn.gov/government/parks_rec/cannonsburgh.htm 
13

 http://www.murfreesborotn.gov/government/parks_rec/cannonsburgh_history.htm 
14

 http://www.murfreesborotn.gov/government/parks_rec/cannonsburgh_bucket.htm 
15

 http://www.samdavishome.org 



Appendix A:  Page 20 

 

Appendix A: ANTH 7661, Museum Practices for  HIST 7535 or HIST 7540 : Page 20 

 

 When one enters the museum, an illuminated glass display greets the visitor with a poem 

that tells the story of Sam Davis. Though the museum is somewhat small, it has wide walkways 

and an easy to follow flow. Each segment of history is sectioned off into its own area for easier 

understanding. This museum also has several activities for the children who often visit the 

museum.  

The lighting and colors help to convey the moods of each section. For example, a room 

that commemorates the life and death of Sam Davis is darker than the rest, with a small stained 

glass light for illumination. This room communicates the somber mood of the information 

presented in this area. Another section has a model reconstruction of the entire plantation. The 

walls are covered to look like the outside with fields and trees, and the lighting above the model 

is bright and cheerful like a sunny day. The lights are controlled with dimmers and can be 

changed by the staff at any time to convey different moods for different events held within the 

museum.  

The labels within this museum are clear and more professionally constructed than those 

at Cannonsburgh are. Clear labels explain and name each artifact in the museum. One artifact, 

mislabeled a sword, was identified as a saber. A visitor pointed this out to the staff that should be 

able to fix this problem easily. The artifacts and displays are all in very nice shape, and clear 

cases protect them efficiently. Alarms provide the security needed to protect these artifacts. 

 To be reasonable, the Murfreesboro Parks and Recreation department of city government 

runs the Cannonsburgh museum. This site is not as well visited as many of the others that also 

require funding from the city. Therefore, this site does not receive the first priority when it comes 

to financial support. However, the site does host one of the most productive public festivals held 

in Murfreesboro. One would think that some of the proceeds from that event would go to fixing 

the museum that is in so dire need of assistance.  

 Dissimilar from Cannonsburgh, a board of directors and trustees runs the Sam Davis 

Home museum, and the board and director seek out private donations and grants. For instance, 

the organization recently received a grant to build the new visitors center and museum in 2004. 

Consequently, the museum appears newer and in much better shape than the older, disused 

museum at Cannonsburgh.  
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Assignment 5: Museum Practices 

Review of How Students Understand the Past by Elaine Davis 

 

 For this fifth writing assignment, I chose How Students Understand the Past: From 

Theory to Practice by Elaine Davis. This book was published in 2005 and is a comprehensive 

book for all educators who teach the past to any students. This book would be useful for school 

teachers, museum educators, or docents in museums or historic sites.  

This book explains ways that people make meaning of the past. It is helpfully divided 

into three parts, each with their own focus. The first part is titled “Teaching and Learning 

History”. Part I is about the importance of history and how it can be used. The author offers her 

own history as an example. Chapter 2 is about the issues relevant to history education such as 

cognitive development, construction of knowledge, act of interpretation. Part II is observations 

and data from a case study of how students learn conducted by the author. The last part includes 

conclusions and further inspection of the data collected from the case study, as well as ways to 

apply those lessons learned from the case study. 

 Chapter one presents a case in which 5
th

 grade students were assigned to come up with 

events from memory of past events to place on a timeline. The timeline was twelve feet long 

with each foot representing a thousand years. Students were only able to come up with events in 

the last six inches, which is basically the time since Columbus “discovered” the Americas. 

Students stated that they believed that nothing of importance or change had happened in the 

previous years not represented, or that we did not know anything about that time. However, even 

as they stated these thoughts, they knew that it was wrong. 

 This example shows how the study of history has been limited and the study of women, 

Native Americans, and African Americans is relatively new, only appearing within the past forty 

or so years. The exercise also shows the need for improving history education. Teachers should 

use, and are beginning now to use, a critical approach to history. The use of primary sources, oral 

history and archaeology, are finally seen as integral parts of the education of history. 

 One quote that seems to be important for educators and instructors that stood out to me is 

from page 17: “Understanding how the past is constructed in the minds of individuals and how 

constructions are influenced by variable such as age, culture, ethnicity, and instruction is 

essential to the improvement of history and archaeology education.”  

 The second chapter explained the technical terms and psychology of the ways people 

learn. The author explained that everyone constructs the past differently, and that the cognitive 

development and concept of time of each individual is different. The section also refers to the 

several different types of learners such as axiological, empirical, and organizational. Here the 

author explains that she is not trying to answer the questions of how people learn, but rather to 

show the complexity which exists and is used in her case study.  

 The case study by Davis comprises the entire second part of the book. It is a bit long to 

read, but it is very interesting. All history instructors should read this case study as an 

introduction to learning how students learn. The study begins with background about the area, 

school, students, and centers used. There are small sections of information about the individual 

teachers and students used in the study. The study examines the approaches used in the past to 

instruct students about history, and explains the new technique that will be used for the study.  

 The study focuses on how fourth grade students in a Colorado school learn about Pueblo 

history. For the new way of studying, Davis takes the students on a site tour, simulates an 

archaeological dig, and guides the students through a Pueblo Heritage center. Following 
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descriptions of these exercises, the author presents all of her data and analysis of what students 

did and did not learn. She also provides charts of her data for better understanding. Davis uses 

her data on what changed in the students’ learning to explain to the reader how to teach students 

about the past.  

 Some of the most interesting information in this section, for me, was information about 

the interviews conducted by Davis with various students about how and what they learned. It is 

remarkable how much students were able to retain after visiting and getting hands on experience. 

 Part Three is basically conclusions of the study and points for instructors to remember. 

The author reminds instructors to not be limited by assumptions and to carefully chose what 

context and text to use when instructing those with different learning styles.  

 Pages 119-120 contain a list of essential points for history educators to remember that I 

think is very important: 

 Historical knowledge is constructed 2 ways: narrative understanding and logical-

scientific understanding.  

 History should be viewed as all of the human past, not just written past.  

 Knowledge of the past is constructed and learners enter into studies of the past with 

preconceptions. 

 What educators believe they are teaching may not, in fact, be what students are learning. 

 Educators have their own assumptions. 

 Learning requires active engagement. 

 Several models of instruction are useful for helping students understand the past. 

 Objects (artifacts, replicas, etc.) help a learner understand the past. 

 Learners are more engaged in studies of the past when they are involved in constructing 

it.  

 

This book has been helpful to me for working as a Social Studies instructor in the museum 

setting. Many of the things in this book could be considered common sense, but several of these 

things are important and should stand as reminders. I would recommend this book to any person 

who teaches or instructs students about history in museum education. 

 

 

Source 

How Students Understand the Past: From Theory to Practice by M. Elaine Davis. Walnut Creek: 

AltaMira Press, 2005.  
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Term Project: Museum Practices 

 

 My term project for this semester consists of a comprehensive compilation of materials 

for the two Social Studies programs, Native Americans of the Mid-South and Life on the 

Tennessee Frontier, at the Pink Palace Museum in Memphis, Tennessee. This project contains 

several files and documents that I found scattered around the education department when I 

arrived there to begin my job as Social Studies Instructor. Before even beginning to think how to 

make this project work, I had to find all the documents that relate to the social studies programs.  

 I began by looking through several binders in my office and in the education department 

library. In these, I found notes, scripts, outlines, and even video recordings of the programs. 

Sorting through these was a very daunting task, and much of the material contained within was 

irrelevant. After discarding plenty of refuse, I began to come up with a simplified outline and 

detailed script.  The existing outlines were perplexing, and the script was incomplete, but I was 

able to coordinate the outline with a new PowerPoint presentation. Instead of the existing scripts 

and PowerPoint presentations, which did not accompany each other very well, I created a 

different presentation with formatted slides that are easier to follow and flow better than the 

preceding. I developed the script that follows this presentation over the semester and changed as 

students groups came through to attend the programs. 

 I tried to create a script that would create a positive learning environment for field trip 

visitors. My previously reviewed book How Students Understand the Past by Elaine Davis was 

very helpful in the development of a script. As the book explains, students learn and understand 

much better when they are actually involved rather than listening to a lecture. Often, educators 

do not have access to the artifacts that we at the Pink Palace do. While presented to groups of up 

to one hundred students, the programs do try to accommodate as many student volunteers as 

possible. The fact that students actually get to try to grind corn or try using throwing sticks 

facilitates learning according to Davis’ book more than just an address would. In addition, even 

if I am not able to call on every student to volunteer, I make sure to pass around several small 

items such as a mastodon rib fossil, a rabbit fur, and a small ceramic vessel. 

 As students began to attend the programs I teach, I had to modify the way that I teach 

different age groups. The education guide that we send to teachers every year before school starts 

tells that we offer the Native Americans program to grades Kindergarten to second grade. 

However, when looking through curriculum standards, it appears that students learn about Native 

American cultures later in elementary school, and thus many of the classes I received were fourth 

grade or fifth grade. The script and presentations I developed, while malleable, are generally at a 

fourth grade level. When I had my first group of Kindergarteners who do not understand many of 

the terms I use in the presentation, I had to adapt quickly. When in front of this group of 

seventeen students I was luckily able to adjust the program to focus primarily on touching and 

feeling and trying things. Being a small group, the teacher and I allowed every student to try to 

grind corn, play stickball, and touch every animal skin available.  

I now realize that while I was able to adapt to this group, others may not be able to if they 

take on teaching the Native Americans program. Therefore, the next step in further improving 

this project will be to develop separate scripts for different age groups. Students on a 

kindergarten or first grade level are obviously in different stages of cognitive development than 

students in a fourth or fifth grade class. Over the school break, I plan to develop these scripts to 

add to my project. Not only will it be helpful to me to have a written and planned way to present 

material to younger or older students, but it will make the information available to others in the 
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department should they have an interest or need ideas for adapting their own programs for 

different age groups. In addition, a group of special education students in grades kindergarten to 

second grade made a reservation this fall to attend a Native Americans program. Having no 

experience with teaching special education students, I asked a fellow student with such practice 

to come and help with the presentation. Unfortunately, the school cancelled the class before I 

was able to learn about teaching these students. This is another example of information I can 

gather in the future in case no one is available to help teach me how to teach special needs 

children. 

 Integral to teaching these programs, I included a list of items needed to present these 

lessons. In addition, pictures of the set-up used in the Mansion Theatre to present the Social 

Studies programs help instructors to know what items they need to use throughout the programs 

and what is the easiest way to set them up for use. I have also organized and catalogued all of the 

items in their designated area backstage of the Mansion Theatre. Anyone can now easily find 

everything in clearly labeled individual plastic containers. I placed the taller items such as spears, 

digging tools, and a model dugout canoe in a large rolling trash can for easy set-up and storage.  

 Another part of the workbook is a collection of curriculum standards that the programs 

cover. Schools that attend programs at the Pink Palace include not only Tennessee public 

schools, but also Arkansas, Mississippi, and the Catholic Dioceses. Each area has different 

curriculum standards, but it was easy to find these standards on the states’ education websites. 

Knowing what standards the programs actually cover was not nearly as difficult as transferring 

the information into the Excel documents that accompany this compilation. The Excel 

documents are organized by state, and then by grade level. The document contains the number 

combination assigned to each standard along with a description of what that standard is. Making 

these standards available to the teachers who attend programs at the museum helps them to more 

easily plan a trip and justify it to their administrators.  

 Once I gathered all these materials together, I began to organize them in a concise binder 

where anyone can find and understand the contained information. First, I divided the binder into 

two sections, one for each program. A table of contents at the beginning of each division 

provides a reference to what is contained in the section, and both have the same table of contents 

and pertinent information. The order of the documents within each segment is ordered in such a 

way that one can start by reading at the beginning and by the end have all the information needed 

to teach the program. For example, general information or an introduction to the material is the 

first page of the binder. The curriculum standards the presenter must understand to convey the 

material that teacher expect follows. A handout with Pre-Post activities that is available to 

teachers is next in the binder. This is important to the education instructor so he or she will know 

what students may already have covered in their classroom prior to arriving at the museum. Next 

are the presentation materials. The checklist is first, as instructors must set up the displays and 

worktables before students arrive. Next is a copy of the PowerPoint presentation that the 

instructor can familiarize his or her self with before presenting. The slides contain pictures of the 

items and concepts covered in the class, which are helpful to understanding exactly about what 

one is supposed to be talking. The outline is next, and it is helpful to have when presenting in 

case the instructor looses his or her place. What is possibly the most important part of the 

presentation, the script, follows. After this information are several handouts and activity sheets 

that I found around the office. They relate to Native American culture and the presentation, and 

possibly, in the future we may use these on the website as pre-post activities. 
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 A CD is also included with the document that contains all the information presented. 

Instructors in the education department can use this CD disk on any computer and then use it 

during classes to project the accompanying PowerPoint on a screen for the students to see. 

 With the inception of this assemblage of materials, any instructor within the education 

department should be able to pick up this folder and teach the programs covered. This binder 

may help to avert a crisis should an emergency occur and the person assigned to teach the 

program could not be there. In addition, when a new person is hired, he or she will not face the 

same problems that I did.  

 Furthermore, this project has provided a template for other programs within the 

department. There are several science labs and presentations in similar states as the earlier social 

studies programs, but with this model, these programs may become more organized and 

understandable, too. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


